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Rural women come from many etbnicities, enjoy diverse
statuses, different family circumstanced, and various . -

levels of educational attainment.. Of the 34=-35 sillion Inral womé™h, a

* ' large percentage are plagued by poverty and lack of opportunity for-
education,- employment, health care, and %arious sccial services.

Rural people, who constitute cmne third ofi this country's people, also

make up half of
rural women are

the nation's impoverished. While a greater number of
ncv employed ouvteide the family, they tend to be

enployed in low-paying clerica}, service, and seasonal positions. For
. women who are ethnic minorities, aged, sinygle head c¢f households, or
displaced housewives, the isolaion -of rural life adds an additional '
burden. This paper recognizes the urgent educational needs of rural
women; summarizes research and statj cal findings on rural -women in

,‘ the areas of education, inecome;"€mployment, and values crientationy

points out some

»

cultural conflicts and dilemmas that may occur as a

result of short-sighted, fragmented, and hastily iaplemented
educational programs; -presents a global perspective of the education
of rura) ‘women which calls for social and poli¢y changes and is

©  maltidimensional, grassroots based, and orfented to the culture and

* - people of rural

- regional rural centers, and fqa federal support in rural women's .
- . educption. (Author/NEC) ‘ s : N o
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‘ J. Introduction

0\ ' . , T - :
%} The roots of America are her rural women, living in sparsely popu~
R lated towns of less than 2,500 inhabitants. In'the process of addressing
» \ ‘\3 . . N -
‘r {‘\their urgent and unmet educational needs, a global perspe&iive isagm—

'3§§ployed in' this pgper. Good tural programs will always have to be built -
A - . "

R4

AS

*K“;icts and dilemmas~educatiogal changes may create in the rural American

~ene; This perspective:fhrther ggépgnizes eduqation as a life-long °

él rmal as well as {pformal learning process, which éncomﬁasées and

";titude of rural women's needs.

?

Rural women come from many ethnicitiésx enjoy diversé social

NN N ?
:e~onom1c statuses, . different family circumstancea, and various levels

‘o educational attainment. Theft strengths and diﬂhzgisy have signifi-

?%ntly enhanced the cultures and traditions of this country. The rural
j. ] . .

women in the United States of America include the Chicana migrant farm
N L - » >
,‘workegs in California, harvesting the fruit of the earth (Campesinas:

\)‘

~i»Wbmen Farmworkers, 1978). They are the~N§t1ve~Ameri¢aﬁ'women of

" various tribes, living in isolated quian reaervationé (Katz, 1977)f\
, '}i; \ They are Anglo women living in the mountainous Appalachian villages

\ (Women of Appalachia, 1978). They may be black or white women in ‘the
;3 - { haattihnd of Aserica working on the land (Jenséh, 1979)_& They are as -

. diverqe as the rest of Atferica. v, )

. L L >

I
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o < The inherent nétore of geographic isolation has crgated special

problems and unique needs that bond rural women into a group. Of the

»
» »

,3&—35 million rural women, a large percentqge are plagued by poverty

-

. and lack of ‘opportunity--opportunity for education, employment, health

- care and various social services. While rural America is not categori- .~

cally poor, rural people, who constitute one third of this country's

N

people, also make up half of the nation's impoverished. Along with
N v
T, . " the trend of inoreased‘gmploymegt for urban and suburban women, a

greater pumber of rural women are employed outside 'the family nowadays.

. n—
» . 1
N i

Hoﬁever, rural women tend to be employed in low-paying clerical,
. - ot ¥ > . : .
service and seasonal positions. For women who are ethnic minorities,

aged, single head of households or displaced housewives,*the isolation

>

-

of rural life adds an additional B rden. ‘ ) . \’

- )

The needs and problems of rural wgmen did not receive mﬁch national

-

attention until the éarly-seventiés. In fact, quc;?and Leadley (1977)
T

found few research studies on rural women before 1960 During the

sixties, the civil rights movement triggered consciousness of their

¥

rights among women, which eventually led to an increased 1nterest in
this group of most neglected woman. In 1976 ‘the National Advisory

Council on Wbmen 8 Educational Programs (NACWEP) oonducted a major

investigation of rural women and girls in the United States. The in-
- ] . - ‘ N
vestigation was based on the premise that in spite of the heightened’
national concern with the issue of educational equity, very little T

attention had been dirécted toward rural womemn. The results of the .

investigation, ‘which reviewed federal policies and programs and
- . 4

¢?
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conducted four regional consultations with rural women, revealed that

" this premise was more than Lonfirmed (Clarenbach 1977) . a\\

» R

. o . The NAWCEP investigation of ;ural women and girls educational:
. 8 ‘
. " meeds uncovered a’dismal picture which may categorically be termed

] o

as one of neglect. ‘Some highlights of their findings ineludg:.

With respect to -the educational needs, littie attention
is' being directed to rural girls and women~wby tither -
rural educators and advocates for rural develepment, or :
women's education advocates and providers. . \ )

,,w~§MCh specific attention is critically needed. Assumptions .
have been made that males and females benefit equally from
efforts to improve the quality of rural life, and that
\ ‘rural and urban women benefit equglly from the recent . - '
natfonal concern with women's status. The Council's in- .
> . vestigation shows-both these assumptionarto be unfounded. .
. . v
+Lack of SDECific program concern. for the educational needs
of rural women 1s matched by-—and thus obscured by-~-a lack

of concern in data gathering. Public statistics*with " o
specific categories for rural women are virtually non— o
existent. - .

’ (]

\ -The educational needs articulated by the rural women in-
volved in the Counc}l invégtigation relate to the =~ = .

- " «broadest possible ran £ social issues--from health care. ,
to political involvement to the preservation of ruxal v
values and regional pride. (p."10) e
. . . : . ~ | ¢
- . . This paper recognizes these urgent educational needs of rural .

. R -t ’ . N . ’
\ women and girls and intends to synthesize the existing literature and

*

- A to propose an.approach whiﬁﬁ:mh? be useful to educators, policy ﬁakgfs
1 ‘ ’ S . o
and researchers, in their attempt to provide equal educational 3ppoftunity*ff*
. ~' - » N R
- » . ’
& . to all. - \

The followingwsection\wiii provide a brief summary of research

*

"~ and statistical fipldings oh rural women in the éregé of education, .
. NN ’ ) - ' .
income and employment, and values orientation, Section III will \ ‘ﬂ?

R .
. .
*a
N o . . .
-
N .
A .

¥ o 3
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point out some culturﬁl conflicts and dilemmas that may occur as a
- ‘ ] result of short-sighted, fragmented énd\hastily implemented edu~

cational programs for fural women. Section IV will present a global

- »

* , perspective of the education of r
y

. and policy changes and is multidimensional, grassroots based, and

ural women, which calls for social

oriented to the. culture ahdﬁpeoplé of rural America. A conclusion -

and §uégestion will\folioy in ééction V, in whjch the nge&sffor re-
. 3 ., A . * .

- ‘l * » \\

search, for reglonal rural centers and for federal support in rural

- N

- N

women's education are délineaied. Throughout this pape.rf, the term -

- "rural womén" will be used categorically to-represent both rural
l\ \ L) '\ ~ .
women and girls. - \);‘
v & . ’ R . >
* -
- ' »
‘ ' » * »
. » ' . )
» ! ’ )
’)l . . £
) 3 -
> [ \: ] * ‘
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‘11, Statistics and Research Findings on Rural Women
. R )o »

The paucity of available research and~statistica1 infortation has
madqrtﬁié revitw of literature on rural women a.difficult task. Téé
somewhat limited profile of rural-women's education, incomé/employﬁent
status and value otientation presented here is based on the available
literature. The information is generally incomplete when it comes to .
Hispanic rural women and almost totall& lacking on Nativg Amexican

rural women. There is no information on Asian American rural Women

at all. ’ h \ ‘ R . ¢

]

Education Status ., - - . ‘ o ‘ QQ '

According to the U. S. Bureauuof the Census *(1971, 1976), with re-
3 s
spect to gducational attainment, virtually no difference was founﬂ

-

betWeen rdral and metro (including urban and suburban) white women,
and between rural white men and women. All had about 12 0 school

years with relatively little change in this pattern occurring between
1970 and 1975. R | .

L]

However, data concerning black and Hispanic rural women reveaied .
a different picture. In 1975, rural black women 1agged 2.9 school
years behind metro black women, an increased gap from 2.6 years 1n
‘19 70. Rural black women liying on farms finished :m average of only
8th grade education in 1975, a full 4.0 grades behind metr&’blqck
women. Rural black women had higher educational attainment‘thaﬁ ‘
their male counterparts in both 1970 and 1975. During ’ tnral

Hiapanic women averaged 7.7 school years, trailing behind their rural )

* N b )

al - -
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- Income and Employment Status L2

/ 6 . _

black siéters\ﬁy 1.2, their rural white sisters by 4.5, and their metro

Hispanic sisters by 2.4 years.

-

The information provided by £h; 1971 and 1976 U.S. Census is iﬁcom—
pléte at best énd miéleading at times. FQr\instance, the 1976 census
was the first to include Hispanic in&ormatioﬁ.‘hin addition, there was
no census on Native Ameficans and Native Alaskarns' educational attain-
ment in 1971 or 1976. \However,f;t is génerally beiieved that ihis

group of women, most of whom live in geographically isolated and

’éparsély populated éreas, have the lowest educational attainment of .

. ¥
all ethnic groups. The high educational attainment /achievement of

L]

rural white women réported here‘may also be misleading in the sense
4 . v
that it my mask the situation at rural white women in certain geo-

graphic regions, such as Appalachia.

* \‘\

© Lik ir metro counterpart§ rural women aré being employed in

]

larger an 3§owidg proportions. However, in most caaes, rural women

»
-~

are engaged in low~wage, low-skill and low-status pursuits (Brown, .

1977). In 1960, the median income for an employed urban woman was

‘$2 203 for a suburban women it was $1,595, and the figure dropped’

to a meager $966 for a rural farm'woman. Between the ages 20~25 and

40-45, a large number of rural women worked outside their homes. At

- all ages, employed rural farm women were more 1ikely than metro .

woment to be working half time.. Three fourths of. all emplgyed women ' R

2 ¢

living on farms were engaged in nonvfarm jobs (Sweet, 1971). , Their

&



copgi'ibutions to family inccmf: pften \madé the differen;e bétwéen middlew

’ - 4 N ’ . \ \ .‘ N
class living and near-poverty conditions, or -between independence and
o . . - " . il
reliance on spcial welfare assistance. ‘ L :

-
(Y

An additional bit of data on ‘t}‘{e income status of rural women was¥
= : _ ;

provided in Socialk and Ecqnomic\\CI_iaracteris"tics of the ‘Population-in .
. . '\ . T i . * - . . .
" Metro gnd Non-Metro Counties by the U.S. Department of Agrigulture

(1970). AThis yeport revealed that the'wmedian earnings forq‘:u_ral

* ~

‘women were 50% below those for rural men, and $800 a year below those
- ] N ~ ) ‘j N . 0 . )
/for metro women. Ryral black wbmeq's median income was. 427 below that .
" . Y, ‘ X \ \‘ - o ’ . \ = x b Y .

of the rural white women. / However, close to 44%Z of all rural poor

» ~ . . . N "L \5 .
. families were headed by women. L \ @ .
. ' 2 ‘@ - X . ‘ ‘a” N
The 1978 report by the California Commission on the Status of T

Women ‘prcﬁri\ded the results of a one~year /descfip-;ive study of the »

]

‘ ) demograplilc characteristics, employment situat;lons§ and supportive

servjces needs of women farmworkers in California. The study foumd

- -

.« that the average annual income for a woman farniwoikgr in Califofn?.a ‘

1Y -~ » ® Al
-

was just under $3,000. .Because women were ‘confined to 1ow-£aj;1ng ;'_

tasks.thgir annual income was only one third that of male workers.

Again, one third of the women were heads gtt hous%holds, and the

>
-

majority bf the women devoted their earri:lngs to basic maintenance of

»
-

their family. ~ d ~ e

h Y

The 1978 U.S. Bhraau of the Census provided-a more up-to-date-

A
>

- .picture, of the relationship between the income and gSoymept status T
*"of rural women and their .educational‘ attiintnem:._: Un

. ’ . T
.. again left out Hispanic and Native American rural women. Fratoe,

tunately, it

~

-

£ »
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..~ ‘ ;
_ in his paper on rural women and edudation (1979), analyzed the rural

K
women labor force status according to their 1eyels of educational

- [y

attainment. He noted that although it fs commonly belie¥ed that higher

b a

»

for both men adﬁ%yomen, this may be true of metro wemen but’ not of

’b .
'frural women.  In *1977,- wifh similar educational attainment, rural

white women s employment rates were iny from one half to two thirds

\\ . ~

“the;rates of their male counterpartsj White women living on farms had

theslowest labor participation rate,.as compared to other rural

o

whiteo, male or female, with"the same amount of education.ﬂ
‘ Rutal and metro blaeck- women with collega degrees showed noticeably

higher labor partioipation ratea than did ‘their equally educated white

)

counterparts. ‘This phenomeuon may be explained by the recent trend

N ——

. toward an 1ncreasing number of black‘women obtaining col}ege degrees

>

as they move on to. professional manager and admipistratigp op-

portunities (Flora and Johnson, 1978) R ral black,wo en had a lower

W

Cw i

labor force participation rate, but the dif\ferences wer muoh spaller
than for whites. Fratoe (1979) concl d 1n his paper that high@nb;
ﬁ R ; ‘.

educational attainmént did not ”pay 0 #‘Kaiﬁoll for rural white~ o
L \

_ women ondgth§t§income and joh Mpa " for black and Hispanic rural

' women were the lowest; "conceivhbly refleoting\the triple disad—“

a

o+
Eﬂucational attainmept will lead to higher lﬁZor force”participation W)

. 3 . -

AN

.

-~

s



: .education was a major determinant of their 1abor market participation. .

\other rural women. Specif:lc manpower (persunpower) pol:lcies may be : Y

. »
- of married vs. ‘other rural women.

2

He si‘fggated that focusing on nontraditional career optiong, along °
with the improved socioeconpmic conditions, .was necessary to make )
work/income payoffs equ:ltable for rural women. N \an

Heater and Martin (1979) found that among married rural mmen,

Thus," polic:les which raise the level and quality of educationlin 1'11'(‘4511~

"women may still 1nduce the 1argest 1ncreaMmployment partici— e

’pati‘on, at least for t:his grpup of married rural women. -\On the other

‘hand, for other women who are single, seﬁefeted, divorced or widowed,
the "increased growth \:Ln employment oppoi:tunitiefs in the rural environ- .

ment had the greatest influence on- their employment status. ,LThis ; .

AN

article suggests that s:lgnificant differences exist betweeq the laboi‘ Coe

force behavior of rural and metro women, and between marr:led and
» D o N

-

needed to deal with employment problelps of rural y_g_. metro women, apd‘

N
+

Value Orientation ' - ¢
\ | , o .

Dunne (1979), in her discussion of rural women's traditional value
) o7 . R v

and contemporary'pressures, ‘concluded that rural women tended to be

L

-
Vo

family oriented.:' The maternel orientat:lori of rur‘al woméﬁ remains o - .

strong; they have more children, aooner, and/ \Pre likely to stay home

during the ch:lld-rearing years. They tend to perceive the:lr eex—roles

in very traditional waya, 1n the home with the ch:lldren, and to ‘be

2 »n i

W aup'.ortive to their husbanda. Even* though. mﬁny \rural women may work N

~ N N “ MY X R
. ’ : - R {g\‘:“~:, SN L '
» CoNe ]
' » N N »..y‘“c N -
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-

bl

10

'on the farm or outside the family, "it was still regarded as unmenly

. \
-

or inappropriafe for husbands to help in the“houSe in many rurel

-

\‘} :i .
families (Clerenbach 1977, p. 24). .

ey
° [ a¥

“Rural women tend to have more traﬁixional views in other spheres

&
! > ~ )
»

EN

~

\ of their lives es well., . They tend to be moﬂe religious, ‘more conj | .

. : >

servative in. their poiitical end moral positions, and\to velue eon— -

= ¢ h

formdty, hard work and community interactions (Larson, 1978). They

A

are the backbones of the community institutions that%preserve and .

transmit rural cultures, such as the churches, the A-Huelub, and the
' * N N N

-

A . - . - ‘ - - a R .
PTA! vo. ” ) ) ) T N v

A\ ]
.

Farm women were found "to be more traditional in sex—role ideology

. .

npsitively associated with a
[N -

study (Johnson, 1977) Howeve ;‘a~25-year longitudinal stﬁdy of rural -

RY

> women in Pénnsylvania.found 1i tle support either forrrhe traditional

r

sex—role or for the modern, equalitarien rale. Instead, they uncovered»
\:;\ N
considerable ambivalence and ambiguity in theee women 8 sex—rble ‘

ettitudes. : - N B
. | s ‘ v

On the iﬁeue of rural women' 3 attitudes towerd education end employ-
ment, a six-year longitudinal study of Deep ‘South youth (Cosby and “
Steven, 1979) found thet sex was a substantielly more important social
variable for rural youth in predicting the . actual contents of occupetional

preferences than were either race or socioeconomic status. Rural girls

narrowed their occupational preferences during eenior and post—high

) school years to restrictive female pureuita while bOys‘kept‘much broader

preferencee. Early marital plans had negative effects on the educetional

expectation for both sexee, eepeeielly for girls:
Lo ) - clfs\f

al. fertility in a 1970 national fertility -

9



: Different levels of educational aspirations and expeétations were

. R 4

found amgng rural youth of different ethnicities (Edington, Pettibone.

*

and Heldt, 1975; Kuvelsky and Edington, 1?76). Anglo rural youth -

i:

tended ts have the highest educational aspirations; MExican—American \
wssgnext, followed by Native American youth. Their educational ex-:
pestations revealed similar but‘insignifi nt trends among these three
\ [ : : ethnic groups. Although this general t nd\held true for rural‘ -
?f ~ women in several dimemsions, there wered however, drastic sex dif—

ferences among rural youth concerning their educational and occupational
®

- "

)/ \ _attitudes. There is less ethnic variability among rural girls in their © -
.educational expectations since mnny expected marriage as a career.

k)

<

s - . The same low dthnic variability is found for oceupational aspiratibns
since most of them.aspired for low professional, and clerical/sales

occupations.. Pewer girls thﬁh boys Jﬁlected skilled, managerial and

operative jobs, while only rarely did boys select low professional

< RN v . ”

and‘clericsllsalea posi&ipnswas their occupational aspirations. The

-

observed pattern of sex differences was found consistently across
) ] ‘ . . = -

all ethnic groups. '

» -




. presented earlier, it.is apparent that the educational needs ‘of rural

" gerious philosophical as well és practical dilemmas presented in & f

\social structure changea, the resultant conflicts may encompass all
‘ the issue of potential cultural canfllct thoughtfully in order to f‘i ot ‘ :{5

,"ways of life. As Dunne (1978) puts it: . o \ ‘;,.

III. Dilemmas in the Education of Rural Women —

-
N » M b ‘

N ¥
‘ - - ’»
1 ~ ~ B
. R . . . . S N -

> - » " . .
‘From the brief summary of-relevant sthtistics and research stgdigb

»

women are urgeot\and upmot.s It is also important®to note that their
nééds_are diverse and are tied stfongly to their fural roots aodltdfol \
ways of life. The education of‘rural women should be approached‘:ith -
extreme thoughtfulness and sensitivity--thoughtfulness -of the intri- N

: ) : i

cate §ooia1*forces that affect rural life and sensitivity to the "

value systems unique apd precious to these people. There are sévenol

attempts to provide better educational opportunitieé to rural womén.

.Unleas'great care and considérhtion are given to the effort, these N ~,’ S

dilemmas ﬁaj turn into runaﬁoy conflictémthat have the\gotential‘of

tearing+apart the fundaméntal‘fabrits of rural llfe.‘

Cultural Conflict . ‘ N .o : . .

The moat fundamental dilemma is the cultural conflict betwe;g th?
oore»conservative and traditional rural attitudes and the puah for . }
‘;hanges inherent in oducati;n. This.cultural conflict is not limited “~ O
to issues relevant only to sex—roles, although they are probgbly the ‘ :3 e
most noticeable ones. Along with progress, technological advances and o G’*\\f

2
i

aspecta of rural life. Rural educators and,policy makers mnst addreao'\\

Create poaitlve changee without destroying the essence of the‘tural

. » N N »
O NN
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. " 1f federal women's programs are tg be launghed without
. sensitivity to rural values and rZspect for rural life .
-, ways; country women yill be better off w}th ut: them. . .. e
. For many years, reformers have gone out into the country- v
side armed with a powerful but erroneoug, assumption: . &

. that there is a cultural vacuum in rural America which

' good people should fill up with good urban ideas and

. good urban attitudes. Programs based on this “assumption
confuse more than they enlighten, and dam&Be more than
they build. Rural communities are fragile organisms;
they have never hap the need to develop the urban
capacity to absorb "reform" without responding to it. \
Over the last ten -years there have been several rural ,
educational "improvement" efforts which have had

. serious deleterious effects on the communities they

were intended to serve. (p. 21)° .
- - A

Perhaps there is,gome truth in Joyce and Leadley s (1977) suggestion

-

L that the "changing role of rural WQmen“ is a misnomer. “While it is

true that women 's .roles are changing, it is mare the case that the

Y » -

< \ o ‘\society is finallihgccepting and recogn%ging the value of the work

women'have g}ways _Bne”.(p.~55); bespite the numerous hardships in-

-

herent in‘rural fife, there are.also pride, peace; fulfillment and

e v ~close--knit family "and community support that are precious to rural .

-
v . >
-

women. Rural women are actually the strength of rurql life. These
> ‘ AY ?

. women, who dedicate themselves to their families, who work single- .

Ly N

handed'br alongside their men, who till the soil and harvest the fruit,

- e

g " are strong, independent and séif-sufficient people. But their pro-

. blems are many, and their needs are urgent. Eduéétional policies

+ and programs cannot be-of help to them, if rural women, their work

M ) oo

- ) N -
and their valges,tare being devalued in the process.

{ . »

" Good aducatioqal programs for rural women will always have to be : i B

WO TNt

. built upon the strengths of ‘rural people and rural life (Dunne, 1979).

.Changes are ineﬁitable;‘especially when fay%rable social environment

o,
-
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. and better educational opportunities are needed to address rural

. ? »
X . N .

N ubmen's needs. - We need té take a serious look at vihe possible impaets

-y

R

-

. ment it. Only prudent and far-sighted planning can prevent the

-~

destruction of rural culture that may occur as a result of changes. |,
Ks ¥ .

- Career Development and Counseling

The National Adyisory Council on Women's Educdtional Programs

. % (NACWEP) highlighted the urgent need for educational guidante and

AR

. . . ~ N
counseling programs for Tural women and girls:

Y

»

>

Rural girls and women need far greater exposure than

' they now receive. to non-sexist, non-traditional oc- 1:':‘;»;‘
‘ ‘ *  cupational/career guidance information. They also- Ry
need increased opportunfrites to become acquainted CoT T

with women. actively engaged in occupations/professions,
both traditional and non-traditional. THey would ° |
benefit from some'kind of accessible "ome stop" in-
. *, formation clearinghouses which monitor programs and
" other ‘resources, and which might be utilized in ad-
dressing their various counseling needs. Teachers .
‘and school counselors sshould be provided pre~service
 and In-service training to make-them aware of. their
- own attitudes about both rural girls and women and ~
the expectations which rural women and girls have.
Some 'systematic procedure should be instituted for
.. ' keeping teacher training institutions and school R, -
ddministrators and counselors informed both of cur-
“rent regulations and current non-sexist teaching
-+ And counseling materials. (Clarenbach, 1977, Pp. 15)°
' This statement summarizes the same needs for rural women's career .

R

v R X o \ . \ \
2 development and counseling that were_ revealed in‘tﬁ 1iterature’ review

»
- - A

presented’ earlier‘; However, the sex~stereotypic attitudes and re-
strictive educational and ogcupational expectations of rurg]: omen "are
N - -

as chardcteristic of rural women as of rural men and are inhevent in

-
¥ Bl

‘rural social structure, What‘woula'happen to rural social structure
. ~ ’

»
N -

~of a p;ogram, both positive -and ,hegativé, befofe atteinpting to imple- ™

Ry
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Although this curriculum focuses on womé

1-we feel that -
it is critically important for young men -

ff‘well. Jirst, A

P * how fo plan their lives, how to deal with Ag‘
market. Second, it is crucial ‘that young mel§

as young women of the problems which beset fap
rural America today. As workers, they must b}

T . husbands, they- must help forge new ways of house) :
: management and child rearing in an economy which {n- . &
. . creasingly requires married women to work. Finally ‘
. believe that this curriculum will make both men and. |
women more able to communicate with one another about -
‘ . problems and issues in daily life, especially in that . . : LW
\ large portion of daily life devoted to work or inter- Y ' o
" ‘ personal relationships. No young woman, however well* o k8
\. " informed or highly skilled, can work out family problems ‘ . o
‘ with an unwilling male partner’. But youfg 'women and CO e R
young men together, armed with the same body of infpr- "
\ ‘ .mation and skills, can begin to work out their problems
-together. This is the central task of our curriculum. "
(pp. 10-11) | . ( B

-

‘Project Options also found that when educ;tional §ftivities do npt
‘ralate to the large experiencas one has outside the school,,:he < N
~efficacy of those actrvitiea 19 very limited. Unless the social en- .
viromment in the rural world cganges‘aimultaneoualy, the career;

»




‘rural women may go to urban cities and be competitive in their job

M > ‘ »
counseling and guidance at soh ol remeins .an artificial exeroise. Stu—

dents cannot make connections between ‘learning and their lives, if they

~

perceive school learning is in violation of thelr prevelent’social

- N
WV ’

expectations. ‘ .
himita?ioz/or Expansion of Options - ) °
) [f‘\ ) l ’

Perhaps one of the key questions involved in the education of rural

women is: Will the edqpational Qrograms limit or expand'these rural

1y

o

women 's career and,life optionsz On this issue, one is again Te- )

minded by the NAWﬁEP statement that there is as much concern with the

3 . 2 a

systenm by which educational servicea are delivered as there is with

the content of thoee services 681aredbach, 1977) Perhapa one could

e 3

also add that there is as much’ concern with the orientation of the .

services as there is with the system and ‘the content of the services.
»

The cystem that will deliver the services should seriously consider
an "additive" orientauion rather than a "substitute" one. In pro- . d
viding more educational opportunities.to rnrel women, one should ask

the question: Will the progrem\expand career and liﬁe options so that

\h

’

warkets, and/or may they also stay in the same rnral 1ocation'with a

N

‘more fulfilled 1ife if they prefer? Ordpill the program compel these

rural women to migrate to urban cities in order to utilize their nediy

acqnited‘skills?;

The aame can be said concetning the changing sex-roles that nay

result from fncreased educational opportunitiee and. reiatsn programs %;f
designed to assist rural women. Nothing can be wore antagonistic to . i
a N



*

»

_ rurnl_pegple,\men and women both, than a rural program which is per— -

ceived' as tooéing the horn for "women's 1ib." Eeihapé they have very

. good reaaone for their reaencment when their own culture'is?being.in~

. -

fcinged upon. ‘ : . ‘ . s

A y\Rural women do have a traditional sex-role orientation: Their

* -

sex-roles p%escribe‘tha .they serve as‘nothers;ihelpmatep, and hard

»

“wofkers in the gackgrounq, asking little and feGEivingplittie in re%

turn;\ Like the earth tney live -on, they are humble, patient, and

_always giving. ‘Do we really want to replace all tnese virtues with °

‘ competition, aggression, and assertion for the sake of progress? Or

perhaps what we need 1s to-value their existing sex—roles while pro- -

?

viding opportunities for them to expand if they so, desire,

A recent concept of androgyny proposed by ‘Bern (1974; 19753 and

by Spence and\Helmerich (1978) may provide furthef‘insight on this

issue of sex-role changes. Femininity and masculinity are not incom-~

patible, as most people assume. Traditionally, .masculinity and - -

femininity have been conceptualized as being bipolar opposites of a .
\single continuum, thua a person is suppbsed to be either agentic or

communal inatrumental or exptEseive, but not both. The concept of

androgyny 1mp11e8 that an 1ndividua1 can be both assertive and ex—

‘presaive, both masculine and feminine, depending upon the situation.

Research studies by and large have supported the concept .of

androgyny. Androgynous individuals score high on both masculine and

~feminine"acalea. They have been found to be more<f1exih1e thnn those

who are mainly maaculine or feninine, in that they are able to exhibit

Al

1)
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sitnetionally eppropriate behavior whether it is eéhertioniend.in— oo

.
’n o -
A [ . - » » A

- ‘ \dependence or expression of feeling and nurt.urance.~ They have higher
‘ achievement motivation and Belf—eeteem than masculine/feminine in-

dividuele ox those who are low.in both scales (Spence, Helmerich and .

. e

Stapp,‘1975).. . o oy B e ,

1 ~ R >

\\ Androgyny‘appears to be the most appropriete sex—role in a eociety
o where ‘the traditional “‘concepts of what is appropriate for men end
women are changing. This sex orientation may be p?rticularly appro-
priate for women*to adopt when they ere\becomdng 1l ofrated and arp

‘assuming non—traditional roles (Lester and Chu,~1980) It is of para-

n *»

mount importance 'to note here that this concept of androgyny calls :

L _—
for the incarporation and integration of the virtues from both the .
W
traditional masculine\and feminine traits. The concept of androgyny

implies an expansion oft\ person a\existing sex—role orientation, to
be more flexible, to create more options, rather than giving up one's

sex-role and substituting one orientation for the other.

»

- \The concept of androgyny also implies that the process of trans-

-

- cending one's narrow sex~role orientation appliea to both men and

~

. women equally. There is a need for rural women to incorporete more
. masculine traits 1n order to broaden thetr life and career optione.

\There is just as much need for rural men to incorporate more feminine
i ¥

traits into their masculine orientation to become more complete per-
L]

sons. The processes of eelf»ectualization for-rural‘women and men

are oife, and are interdependent P“ each other..

Although this concept of androgyny appears to be an 1ntellectua11y .

-

sound way. of addressing the development of rural women's opportunities .

- -
*
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and capabilities, .again, it shbu];d be rZiteratedf that this concept in . -
7 . \ .
itself is foreign to rural thinking. ‘Thus, to introduce such a con-
cept may ‘underlime the problematic aspects of change, which further .. ‘.
- . - . . ®
supports the idea that this,is one of the dilemmas that rural edu- .
. 2 . - . ) .
cators and policy makers mneed- to be aware of. . . ' .
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IV. A Global trspective of the Educat;.loq of Rural Women - ) e :

. - DY

. . ! N
A global perspective of rural women's education assumes a respect

» for the rural culture and heritages, sensitivity to the social forces , = . Py
> \ * \ . ' - B \‘ \ N ~
, in rural life, and concern for the dilemmas educatibnall changes may “

wi'

‘create.. Such a perspective appears to be the pnly e(fective way that -

2}
the educatioﬁal needs for such a large and" d:lverse gx:oup of ‘women may
y *

‘be approached _Whether »the educational program is design’éd fot‘

: \literacy training, vocational/career skills and devélopment., child‘ o L
. } * . 2 . .

care/health education, or continuing educat:lon leading ‘to h:l.ghex: edu~

3 \ n\ “w .r* \ ‘ ! 7;
cation, if it employs a global penspective, 1t will have the following

2 T .
characteriatics. it 18 bui,lt upon rural culture, in"volves socilal N s
v - N - .
and policy changg.s,, pgovidea mplti%immsioml servicea, and has a gxass-

N L . h ¥ » . Ny
‘roots orientat:l.on. ' \f R "

- " N »

¥ 4
e
P

-3 ’ . L R N
A RS . } . . . \ 2 ] .

* S s §. 4 ¥ R . AN »
) e . 1 - . ' ¥ » h 0 N -
-~' Rural Cu.lture, as a chndation ~ ~\ o o . R

-
- N » ,,

*

-

. ‘I‘he prdgram will be 'built upon rural values ‘in general, .ati;d\ the | . e &
; » EY -3 i

3 ' uniq?:e crontri];ution of mn:al ﬁbmen particularly Stud;es have found LA

Do ; that rural mmen te.nd ;o fmave Low” aqlf—-esteem anﬁ to J,ack self- \ .
Lo ; L |
“ : » confidence (Peterson, Offer and ‘Kap‘lan, 1978).\ Itj 18 of ultimate s

' . Ty L 2 » N . :

- N “?\"\:,;“,-. _\? .
importance that educatianal programs recognﬁize the pos:lt:lve elements oy ;}“;,;w
? - ‘, w° . ey ?’\ ';.\_- N i;:- ~ \‘%-.

P f"a:ural Tife and the contr:lbutipns of° ‘mn‘al -women, and not impose - e

R Y

urb‘an l:lfeatyles upun rural women (Clax‘enbach 1977) Inc addition, .
A PR : ‘
Tt rnral yomen themselves also nee,d programs v-that w:lll teach them about

g e their cultural values. and tura,l heritagea, as well as*‘about t.he

contribut:lons they have made to this country t‘hrcughout h:lstory.

. LY

.-

w
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- X In preserving rurai vaiue, an additive rather than a substitufive )
Y T > . : S R .
< orientation will always be emphasized.} Their education should be B RN

-

:) Y based on *what rural ‘-women already have and should expand their skills

A

. to make ad tionnl career afd life options pogsible. It will not

> .

_ aubstitute rural women s more traditional" sex—role with a mere A
) > =W

"liberal" one; rather it may provide rural women with a more flexible
[ and "androgynous" orientation which encompasses the virtues of both

femininity and masculinity. Ultimately, however,‘rural women should .

e a

‘w

»

L) . N ; N . .
heve tﬁe option of selecting any sex-role and value orientation they ,
feel most comfortable .with, rather than have urban educatoré.greéotibingL

for them.. Educational programs should not attempt to ‘urbanize rural . } -

~ . L. L N B N B he

women's -capabilities and attitudes, which would reduc_erural-women’s~

! ‘ g

‘onlg_viable’option to~urban~migratiou, an “Opfion" that is as re-

strictive as what rural women\ha@‘préviously.\
- - . -y

’ S
I N . . . ‘e . e
. s

4

Social and Eolicy Changes o ‘ ‘~ N . - g

‘The exiating poverty, isolation aud deprivation of rura%rwomen is

" 3

- 1arge1y the- 1ong—term result of ietal neglect and biasad reward o .
. ) 8 . )
. : and reeognition»syetemg. Underr:jzéknt sbeioeconomic*conditions,\ e

equal educational ettEinment by rural\women caunotventirely eliminate‘ B
v ? N
. ) work/income differences ‘based. on eex in rural cbmmunities (Fratoe, 1979)

-

R “Compared to men with equal or even less schooling, many rural'women
v " will continue to work in 1ow—paying and low—status positions, if they
find employment in their restrictive labor market at all.‘ Educational

Tprograms designed solely to provide rural women with mpre education .

R ‘s\ -

may have only limited 8success. in prov%jing women with equal opportunities

L] LR N . Y

. ‘ "‘~ in our society. SRR S S : \
.3‘\ ~ . X - o o ‘ e

PRl
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i

thg\thruEf‘hq)encourage rural women fo obtain more education and

. o 'i‘:\ i“ e . >
-~ skille in order t participate equally in the society will not be ‘

3

‘eﬁfeetive unless it is matched by concomitant~eocial policy changes

t 1in rura ‘envlronment. ‘ThOEe policy‘and sdcial changes should ‘nclude: \

N

g:w‘;~increased nugpber and variety of jobs in' theirural employment merket,

,,; better transportatiop and/or the availability of mass publie transit - - .

Y

systems, better end available health and child-care fecilities* reduced

sex bias in hiring and promotion; a government poliey‘toienforee equal ‘ [

EIN .

¢ ¥ nay‘for‘equel work; and the oﬁpqrtunitiee for rural women to be
. gainfully se‘lf-employed.~ | . L I ’ .

N & hd
- ) X

As we enter the 1980'3, we see a Ppicture of eontinued declining

aw 3 \‘.‘
S

resources, limited employment opportungﬁies end;possible~economic

receasion. In this coming‘decade,\the.Birugglekfor equal partici— d

~

: petion of rnrel women wdll be uphill. Only when educational progr&ms .

N

are implemented along with a changing and favoreble social environ-‘

‘ment, will rural women s\ﬂream of self—fulfillment and . self—determinetion .
N be actuelized. . . \ - N

»

. Multidimensiodal Service - | - , o
. \\__/“ . ‘ . ) ‘ |
| The program should be multidimenaionel in that it*will 1ncorporate R

a variety of related educational ‘services. Because of the distance

e
) ]

between rurel centera, the delivery costs are extremely high, and the v
. L i o
\ *Al\ number of recipiente‘ia low. Therefore, the educational services \ T
\ ‘ provided should be geared to the diverse needs of the. 1oc§i§people\in
o R e .
" : a’ comprehensive and well-eoordinated way in order to produce the
S o “best,effeete in the least expensive manner. v ? - ) \ .
. v . - i h \.j ; N k B - - . B &
s . - T i » ‘ :
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., o Besides continuing educationa; and vocationailcareer train g, some m
. . of the additional- services may include child-care and develt:’plm‘ent:a..~ ‘\ji“ ";

centers for rural children, health education, including nutritionv home,

Al
i'

Bnd child-care training, clinical community health centers, infor-x\\‘

s \q " - . -

mation services, concerning sooial welfare, CETA, and other;financia15*~\

. employment and educational assistance, counseling and legal guidance,

2 *

ﬁ\\\‘\ "~ leadership training for rural women; and services, networks for rural

=

-1 . women in the region. Although rural wonen have many urgent.needs,‘ »
A ) »“ “ ' ) N . . ot - ) E J N \
those needs are not isolated from each other\(Wbmen in Rural America, i

“\ » N . <

v : Qg} 1977). Edycation programs have the potential of providing a compre- - o
. . ’ . - LY t : . o8
. - ‘ hensiveniink\to reach a variety of these women's social and financial o

N *

AY

needs that are c108e1y~tied to their educational problems.

- .
L]

The Council on Appalachian Women,nrovides a good working model '
ofrchis mulridimensional\spproeph. Tnis council is geared to inspire

Appalachian women to develop and use their m@ntal, physical and
spiritual resources'.through a veriety of activities. It~prdvides in—.f 

Y

T formation about fufids and services that arg available to Appalachian -
. . , \' . s

women, maintains a communication network among these women, supports

AN

‘data collection activities*by Appalachian women on their local census

e ° and needs, provides counseling and job placement services, sponsors

-

a project to reduce sex steréotyping and discrimination, -and establishes
' a crisis center where women can~get assistance’with traumas such as,

-

rape,’ wife—beating and child abnse (Women of Appalachia, 1978).

The.daywcare center in White Oak, Tennessee,ids another exsmple of

3 :

«  how a program can be multidimensional in addreasing a multitude of -

SRS R N
NN
AT M - N
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rural women's needs. Started as a day-care center, it quickly expanded

r
to include outreach visits to additional children in the region. Soon

R}

- the trailer that houaea the day—care center became a community center’

which offers a variety of activities and whose door stays open all

v, .
»
. a .
N - 2
N N
.
.

“the time. At night, eight college courses in Englieh math, history,
~lnaa.lth ‘and child care are taught there, besidee adult education and
‘vocational skills courses. @ The center also sponsors an arts and crafts

organizatipn which promotes the handwork of the Appalachian women and

S ‘. v

Y

-works with children and older people to*preaerve traditional arts. The

trailer is also a used clothing store to make money and to provide

N . ' N

’ clothing for the needy. Fifteen local women, most of whom have never '

»

.; worked before, are employed at the day-care center. Another thirty-

five work in a local crafts cooperative which the director of‘the center,

L3

Tilda Kemplan, helped’ to organize. In addition, about 150 local teen—

1

’ agera received summer jobs through five children's recreation and

feeding.programa in the area (Women in Appalachia, 1978)

N

Education - involves a life-long process of informal as well as

n

- * formal 1earning.\ Only when education is approached from the many aspects

of real life that are crucial and close to rural women, can education

>

become a personal and meaningful experience to them.

. " R . | -
Graasroota Orientation S .

-

-®

-

The 1977 NACWEP investigation of rur rural women's educational needa

aapects. The‘moat aignificant aapect perhaps

. was monumental %illl!?
is that for the £irs time "someome has agked us rural women to tell

~ “

them what we need and want, inatead of apeaking for us" (Clarenbach

19?7, P. 21). A program based on a global perepective will insist

W

~



‘that rural women be.included in the program to elineate\fheir needs,

»

‘ﬁ?'etructure the program, to make decisions, and td implement the

\\é"‘ pfogram. The education of rural women should be of rural women, for

»

AR

. rura wamen, and by ‘fural women.

>

Ne educational programs may be effectively incorporated-intb’ xisting

agricultural extension services, PTA organizations, social welfare of -

fices and public schools. Many educational programs may be sponsorjed

S

by CETA, Title XX, etc.,'which already have establiphed the%; eent?ct

R R e

o «
with rural women at a graasroots level. ’ o . ¥

-
>

. To reach rural womea scattered in isolated .areas, educational pro-

B grams will have to ‘80 to them! rather than*the other wey around. Mbbile

- library and mobile dlassrooms are some of the possible solutiona._ Corre-

spondence programs, ‘credits by testing, and giving credits for life

> E

experience are all viable means to provide education to rural wpmen.

Maas media production of television Sclosed and open citcuits) and radio
/s

curriculum materials are possibly the most inexpensive and effective

hanY

¥

ways to bring education to rural women.
An earlier study found that mass media wae;cheuprimery source by
L Y ’ \ N N
-+ whi¢h rural women received information (Bostian and Ross, 1965). The

-

study also revealed that the farm women were in contact with mass

-

media, the major form of which was television, £§r\an average of six .

1

.to seven hours daily. The number of rural homee with television seEe

has increased’ drastically since the 1960*8, and it is expected that
television will continue to affect rural women even more than ever

N A

A Y

community- centers and commnnication channels, such as churchea, Qr? clubs,

Ay

-

»
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before in every sphere\of their lives. Pollowing the successful

‘example of Children's Television Workshop and~borrewing the mpdel.of\
SR R ‘ ! .

> Sesame Street, ﬁerhaps seme!educational programs can be effectively . N\‘“

develoﬁed, either for national or for local regional uses.
: s S

There are two exemplary extension delivery systems in' the nation °
- S p .

F

?

which use the newer technology of electronic mass media to reach

rural women in isoiated.areae. They are the University of Wisconsin-
L) ) . - v
~ . e : ) .
Extension and the satellite sysLem of the Appalachian Regional _\' o .

‘Commission, both of which use well-develdped county# and community- -
éased channels for informag/on delivery. The University of

Wisconsin~Extenaion has pioneered several successfnl programs, 1n~

cluding YAccent on Living and "The American Pie Forum. The former
covers a wide range of subjects, and the latter provides career

v o guidance in an entertaining manner to people who have not completed

*

high achool. Thie extension service center also has established the

-

" Educational Telephone Network. and is able to cohduct ebnfereuces, T

.
. Ay - ?

staff meetings, elasaes, and training sessions for a target population
of 20,000 people in 120 different locations through :lts sending- ' .

> .receiving outlets,

e .\ ' . \ a -
. In order to deliver educational programs to rural women, we will

. have to work at the grasaroota‘;evel;‘taking‘the programs to them.
S : AN

‘ There should be more programs adepting the Wisconsin and Appelacﬁian

. [ONNNEON n

A}

models and utilizing mass media in their educational delivery syatema.

x
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P\\felf-actualization. ‘If rural women's programs must compete'witﬁ other

>

in providing education to rural women in a more thoughtful and

. o o 27

.o 7 V. Suggestion and’ Conclusion . o
- | -

" The coming decade of the 1980's will be a difficult and decisive

period for rural women in their struggle for eelf—determdnism and. =, S

-

L

metro programs, sufficient attention will not be.paid to rural
women' s needs, especially with dwindliog resources predicted for the « N

coming yearg. Concerned organizational efforts from the federal and

° »

‘istate governments, from higher education and public schools, and

A

from rural educators and researchers will have to be made‘in order.

to estebiish educational assistance to rural womeo as a high-priority ' .o

~

item. Many rural women have a built-in feeling of powerlessness and

LA )

a life—long expectation of "couldn' 5 can't" and helplessness”

. 8 \
(Women in Appalacnia, 1978) However, as revealed in NACWEP hearings,

-

these ‘yural women also 1ong for the opportunitites to speak ‘for them-

aelvesghnd_io have their voices "heard —and their viewpoints Bolicited. \
A \

‘They want to be significant and contributing members no:‘Only to their

families E?t of society at large. Most impor%antly, "they need the

opportqnity to become independent persons, ‘to control theilr owu lives,

" to have a role in the formulation of public policy, and to ahare some~

N -

what equitebly in the fruita of our society" (Clarenbach, 1977, P 11)

' The 3loba1 petspective of rural women 8 education employed in this

paper may ‘be useful to rural educators, policy mmkers and researchers : T

-~ QP%

-
. *

sensitive way. This global perapective atresaes the importance of :

the total oultural and socioeconomic context of the educational programa

. » e
Ay t s
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central paﬁameters of the programs to be designed for them.

: | . 28

and proposes a ‘grassroots orientation to provide educational programs

T

to rural women at their71evels. It also encompasses. a host of re-

lated services to meet a multitude of rural women's needs in the most

)

‘ comprehensive manner. Most of all, this global perSpective.centers

around rural women as whole personb-—their needs and concerns are the

The implementation of educational programs with such a, global
perspective will not be. possible without firat attending to some unmet
but fundamental needs. We need more raesearch studies about rural

women and their needs and concerns; we need more grassroots-oriented

-

'rural centers to coordinate various services for rural women in the

~;surrounding rural regions; and we need the federal governmeot's sup~

port for rural programs and for policy enforcement:

* + Y *

Need for Research on Rural Women

-

Joyce and Leadley (1977) documented the lack of research.on rural‘

~ women. Among the existing atudies, much is unintentionally sexist.

- The contributions women hawe made in rural commnnities and farm work,

o '

as well as their supportive, expresaive, informal and yrivate side qf
life have almost always been ignored as a  focus of researchr N'The
most comprehenaive atatement that can be made about the research of

women in rural’ areas 1s that there has been a lack-of it" (p. 53).

-

The -lack of research on rural women reflects the hiatorica‘

neglect of this group of vomen by our society. This lack of infor-

mation further obscurea and mesks the severity “of their. problema. In

order to implement educational Programs with a global perspective for
h

Ny

\ | : N
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rural women, we need to gather more information on their lives,.their

attitudes,‘and“their aspirations.
. ‘The iack of information and research studies on rural women of
. : \ “
minority ethnicity is especiaily critical. \Recently, more infor-

A

mation has been cdllected on rural Hispanic women. However, to date

.\\

L litqle information is available on Native Ameri&an women, aigroup that

is almost enfirely rqfal, scattered in the most remofe and isolated

»

regions, h the lowest egkbegional attaimment and income levels, . .

" N A
»

and whose needs for education are undoubtedly the most ergent an?
unmet. The striking ebaeece ef any information on Aeian Aﬁefiean
rural women, a grébp we know aBsoiuQEiy nothing ebdut,‘is another
erea of\serious concern. .
\a»\ Not\qnlg\do we ﬁeed more researeh on rural women (eepeeially
L ~§inori£§\women), more importantly; we nee&‘gbod and uﬁbiaeed‘researcﬁ
etudiea. Joyce and Leadley (1972) delineated a number of areas that
~qeed to be studied. These include:  the contribution of‘women to
the fa:m/;pral succeég; their role in‘deciaien qeking{ Eheir adjustment
and ataﬁus in merriaée; aivision of labor and uti}izaeion of time in |
Qnd out of iﬁé home; conflicts between femily and emﬁiqyﬁeut; the
"'\;ociaivdynamics in' the rural at;itude formation and its changes, the
- effects of, and the adjustment to, sex—role changes; the avail— .
ability of child care service, public trensportation, health services,
1ndus;ry mix in local rural eeteings, anﬂ tﬁe effecta‘of these
N factoea on rural wemen's educat%onal/eﬁployment status; eocial faétors
\ v

such as migration patterns, fhmily.sirueture, soc%dlizatiou process,

-~ rural life ‘styles, etc.; among many others.

S

R N o (B
Q : : T . 34 ' : \




~

30

)

Besideg eur need for more statistical information and research
studies on rural wdhen, we also are in need of different kinda of
research that are more sensitive to captufe the informal, supportive,
and. expresaive aspects of their private lives. Histnrical, desdriptive
:and»eaae studles as well as oral history and ethnographieal technidues

are probably the most suitable kinds. Jenson 8 (1979) book on farm

‘women, With these hands: women working on the land 1979, Cotera's (1976)

T

book on Hispanas. Medicine' 8 (1978) amd Katz's (1977) perspective? ~
on Native American women ani‘the profiles of App’iachian women pre-
aented in Appalachia (1978), all have provided: rich and colorful 3
inaights to the lives of these women, their hoPea and deapairs, their
loves and dreama, and their- Etrugglea for aelfkactualizationa We need

more good reeeargh like that présented in theae studies.

-

" Need for Rural Education Centers

o In order to employ ‘a global perspective in educational programa,
we need to have more regional educational centers, which should be
located in the middle of vaat rural areas in order to represent the
- apecific rural featumea that are unique to the region. Such regional
' ~ centers will be able to coordinate a'mnltitude of servicea needed by
T rural people in the region. Their aervicea could conceivably include“
. - " research and data collection; regular,-continuing, and vocational
. ,aaueational delivery; leaderahip training'wqushops for rural wnnen,\
technical assistance for grants application an management, mass mediaf

educational materiale development cooperative extension services;

mobile library and 1ecturea; vocational.development and “counseling

AN

. N ~ . ~
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v aimed at women.

facility on Rural Education and Small Schools.
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services; and health edhcetluﬁ”ang)agricultﬁral extension programs

N X
-~ R * NN
N NN

In order to be sensitive to the rural women in their culturally,

‘geographically and economically diVerse settings, such regional rural’

\
educational centers are necessary. For example, a rural edhcational

center in New Mexico (a state which is“almost entirely rural) would

address the needs of Native Americané in the'Southwest, as well as
A 1

‘the American Mexicaq' who constitute almost half of the population

-

"in the region. The needs and values of these groups are drastically;

different-from those of other ;ural woﬁen'in tﬁe nation.

)

There are already several successful regional rural centers,

A

. such as the University of Wisconsin—Extension Services and the Council

on Appalachian Women, a satellite system of the Appalachian Regional

Commission, described earlier. Theae two successful models provide
o

examples and demonstrate the need for additional regional rural edu~
cational centers. Informmtion about these and other models should
be diaaeminateq,by means of centralized collection and dissemination

information centers, perhaps through expanaion of the existing ERIC

&,

l

ﬁeaa for Federal Poliey and Support

L

When we look at the gravity of the tasks involved in rural women's

A

education, at the conflicts we may have to face, and at the h%gh costs

associated with:the‘educational delivery, it is apparent that the .7

~

federal government's commitment to assist\rurai?women will be the key .

. . ) . L}
element enabling success at this juncture. ‘ N

»

2



%
NACWEP's investigation of national programs and federal policies -
‘on rural»women reported only insufficient\efforte and minimal pro;
grams and recommendeo more feoeral government inuolvement in correcting
these\deficiencies. Some specific suggestions were incluied‘ |
(1) The v. S. Office of Education should undertake a vigorouQ:>
. campaign to inform the public about legislative services
and programs which assist in eliminating sex-bias in
education.\ o . f\; SN
ot . (2) The Office of Education Bhould coordinate educational
| programs to discover the educational needp of rural
‘women in their culturallyx geographically, and econondr
cally diverse setting; so that appropriate programs can
be developed. to fulfill their ndeds. -
(3) . .The Department of Health, Education and Welfare should A (//’
. review the criteria,‘guidelines. and procedures for
grants management in order to include a greater number

AX] *

. of rural women ' in grants support and utilization.
" .
A global perspective of rural women' 8 education ‘agssumes a concomitant

should create incentivee to brin ut a more favorable Jebor market

eocial environmental change in t:szzxal world. The federal government
in the rurel settings, - should provide more funding for rural programe

" of a broad scope, including health and child care services, should
improve the transportation syetem, and ehould enforce the policy of
equal pay for equal work as well as facilitate\the education of ' rural

‘women generally. The federal government should also perceive the | :r

»
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difficulty involved in cost effectiveness of rurél education and should:

A

recognize that a stable fundigg pattern is needed to bring long;term \\0‘

4

-

2 Y
- results.
N ’ N N

Looking at the latest publication of the National Institute of .

Education on its sponsored projects and publications related to the

3 3

issue of sex equity in education (Octobgr 1979), one is heartened to
see that studies on rural women are being stressed and that\aﬁ’in—
. creasing number of research studies on rural women are currently

— o ] . : \ . .
4 . being funded. We look forward to the continued support of the federal

v
o

government in helping rural womeh‘to héip themselvesi

~
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Antobiog;aphy

—
Lily Chu was bmrn in Chine on’ January 4, 1942 to Hai-Ping Chu and

Zanna Wan, who were from long lines of humble peaaant roots.; Lily

Taiwan University. Snbsequently, she came to the United States to

\further her education and landed up in Albhquerque. New Mexico where

‘she lived for qgne years. During this period of time, she worked as-

L 4

a medical technologist in local hospitals, and studied at the University

of New Mexico where she eventually received her M.A. in Psychology in

» »

1970 and Ph D. in Educational Paychology in 1973. o R
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Upon her graduation! ehe'went to el ! : -Collage—-
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- in Michigan "and taught there as an assistant. profeseor for four ieere. ‘

W

In 1977, she moved back to New Mexico with her family. Currently, she

" has graduate faculty stetue in the Department of Educational Manage-

ment and Development at.New Mexico State Univereity,,and is the

Director of the NIE-NMSU Project on Minoritiee & Women' s Reeearch,

project that hee been funded by the Netional Inetitute of Educetion.c

Her present position has provided ‘her with the opportunity to assiet

other minorities and women to eﬁ%age 1n reaearch, and to pureue her v

own research. intereet which is in the areas of social peythology and °

.1ts epplicatione to education. She hae published about twenty re-

»

N

search atudies on locus of control, cOnformity, attribntinn,process, S

androgyny, aelf—efficeey in multicultura} edncation,*women in non~‘,

traditional careers, and othere deeling with reaearch ‘on minoritiee‘~
Lily is merried to Harold Bergsma They heve two childten, Phyllia

and Harley. Theyghave a 26~ecre farm south of Lee Crucee where pecans

and chili are grown.
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